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Introduction

This module provides a vehicle for your independent study of your own practice so that it can contribute to Improvement while developing the research knowledge and expertise of a practitioner enquirer at postgraduate level.

In addition the module takes place within the context of a collaborative group of enquirers who provide support and critical perspectives which will add to the quality and validity of your work.

The module provides a major opportunity for developing the notion of lifelong learning and continuous improvement.  In conjunction with other modules in the MA Education programme it enables an in depth study in a chosen area of expertise.

Wherever possible the module should fit into the work and focus of your professional development during the course of a year. As such it complements the module Developing Professional Practice

Aims of this module:

1. To provide a vehicle for study and development of educational practice in a chosen field and context;

2. To develop the knowledge and skills to undertake action enquiry for Improvement.

3. To develop appropriate independence and autonomy in preparation for an eventual MA dissertation.

Learning Outcomes of the Module

The Learning Outcomes for the module are:

Knowledge

Successful candidates will: -

1. Have developed an in depth knowledge of a specific and selected area of educational enquiry.

2. Understand the effectiveness of particular aspects of the action enquiry process.

3. Have an in depth knowledge and understanding of action enquiry and its role in Improvement.

4. Demonstrate an understanding of the value and effectiveness of particular research skills

Skills
Participants will be able to

5. Critically examine through action enquiry a specific and selected area of educational enquiry.

6. Plan, negotiate with stakeholders and tutors, and undertake a collaborative action enquiry for Improvement in an area of their choice based upon need.

7. Critically examine the impact of the action enquiry on Improvement and raising the attainment of all pupils.

8. Critically examine the process of action enquiry and its contribution to Improvement.

Learning and Teaching and Assessment Strategy

The module is based around the process of learning through collaborative action enquiry. 

Candidates will be introduced to the process of action enquiry through lectures, seminars and tutorials, supported by paper-based and online materials.

Candidates will lead the development of their own enquiry supported by group discussions, workshops and individual tutorials. 

Action learning sets will also be used to support the learning process.  

Directed reading of literature and research will be used 

· to identify conceptual frameworks for analysis

· to identify and develop models of “best practice”, and 

· to set research in a wider educational, social, political and economic context

Summative Assessment

The module is assessed through an action enquiry report portfolio. This is for a 60-credit module due to be the equivalent of about 12,000 words (or the equivalent using non text based media).

	1. Introduction, Focus and Overview
	500 words

	2. Needs Analysis and Justification.
	1000 words

	3. Professional Autobiography
	1000 words

	4. A Critical Review of the Literature and 
	2000 words

	5. Exemplar Models of Practice
	1000 words

	6. The Methodology of Action Research and Justification
	1000 words

	7. The Methods of Data Collection and Analysis and Justification
	1000 word

	8. The Evidence
	1000 words

	9. The Analysis of the Evidence.
	1000 words

	10. Impact of the Action Research Project
	1000 words

	11. Learning Outcomes Evaluation.
	1000 words

	12. Conclusion and Ways Forward
	500 words

	Appendices and Bibliography
	 Counted as Nil

	Total
	12000 words


*These are word equivalents and do not exclude non-text based submissions

The deadline for the final portfolio-report is September 11th 2009

Formative Assessment.

The module builds up the portfolio over the course of the year and maximises group work by encouraging discussion about your work that should be included in the portfolio

To facilitate your progressive study the formative assessment will be used (see programme below for dates). 

At each of these points your developing grade will be recorded. In the case of non submission of a complete work these grades will be used in summative assessment.

Please regard these dates as last dates for hand in of small “chunks” of work over the course of the year.

The MA Level Criteria (QAA version)

Masters degrees are awarded to students who have demonstrated:

1. a systematic understanding of knowledge, a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline, field of study, or area of professional practice.

2. A comprehensive understanding of techniques applicable to their own research or advanced scholarship;

3. Originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline;

4. Conceptual understanding that enables the students to:

· Evaluate critically current research and advanced scholarship in the discipline; and

· Evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses.

Typically, holders of the qualification will be able to:
1. Deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences;

2. Demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level;

3. Continue to advance their knowledge and understanding, and to develop new skills to a high level;

4. And will have the qualities and transferable skills necessary for employment requiring:

· The exercise of initiative and personal responsibility;

· Decision-making in complex and unpredictable situations; and

· The independent learning ability required for CPD.

Further Reading and Resources

Web based resources (all last accessed January 2005)

Action Research at http://www.scu.edu.au/schools/gcm/ar/arhome.html
Action Research

http://www.goshen.edu/soan/soan96p.htm
Action Research.Net

http://www.bath.ac.uk/%7Eedsajw/
http://intra.ultralab.net/%7Eian%20terrell/actionresearch/ARFront.html
Published Works

Dana , Nancy Fichtman , 1964-, Yendol-Silva , Diane 2003The reflective educator's guide to classroom research : learning to teach and teaching to learn through practitioner inquiry

Ernest T 1996Action research : a handbook for practitioners. London. SAGE

Hopkins , David A teacher's guide to classroom research London OUP

McPherson , Maggie, Nunes , Miguel Baptista 2004 Developing innovation in online learning : an action research framework London Routledge-Falmer

McKernan , 1996James. Curriculum action research : a handbook of methods and resources for the reflective practitioner. London. Kogan Page

McNiff , Jean. 1996 You and your action research project. LondonRoutledge

McNiff , Jean, Lomax , Pamela, Whitehead , Jack 2003
You and your action research project London RoutledgeFalmer

McNiff , Jean, Whitehead , Jack 2002 Action research : principles and practice London. RoutledgeFalmer

Meyers , Ellen, Rust , Frances O'Connell 2003 Taking action with teacher research. London . Heinemann

O'Hanlon , Christine 2003 Educational inclusion as action research : an interpretive discourse Milton Keynes OUP 

Stakes , Richard 1994 Action research, special needs and school development. London. David Fulton

Zuber-Skerritt Ortrun, 1996. New directions in action

Unit One

Introduction, Focus and Overview

By the end of this unit you will be able to:

· State the focus of your enquiry and the context of your study.

· Give an overview of the enquiry.

At this stage a first conversation can be held about the possible focus of your enquiry and how it fits your context. For example, you may wish to focus on

· Selected strategies for improving oracy in a science

· The impact of coaching on staff development and performance.

· The impact of strategies for assessment for learning.

Although action enquirers sometimes reject the positivism employed in hypotheses testing, it may be useful to explore your hunches in terms of one. 

If you do x, then Y will happen. E.g. 

“If you implement selected strategies for oracy then science attainment will be raised.”

This shorthand might be helpful to develop your focus but further details need to be added such as:

· What strategies will be used?

· What is meant by science attainment

· Which groups will be selected?

1A. Action Enquiry and Learning through Experience

Action enquiry emerged in the 1940s and has developed into many forms and traditions. Its roots lie in Lewin’s learning through experience model

Lewin, and followers like Kolb, describe how concrete experiences can be reflected upon and developed into generalisations which can be applied to future practice in “active experimentation”, which are reflected upon, and so on. Experience is then turned into learning and back into improved practice.

Table 1 below simplifies this terminology and also emphasises the progression or moving forward of practice

Table 1. Learning from experience

From http://www.learningandteaching.info/learning/experience.htm
[image: image3..pict]
It should be noted that true action enquiry has at least two “iterations” or implementation to practice phases so that generalisations can be proven to be true. Thus there will be two reflection, implementation and data collection cycles. 

The concrete experience of teaching and managing in school practice is your daily work. This is reflected upon and observed through research. Asking questions of participants through interviews or surveys forms part of the “observation” phase of learning from experience.

This ‘observational’ information needs to be analysed to make up generalisable rules for what works in practice that can be applied to future work. These are in the form of rules or models, which can be applied as “experiments” to see if outcomes or processes are improved.

Table 2 below shows a similar model using the terms reflect plan, act, observe.  

[image: image1.jpg]



Table 2:  The Action Research Cycle

In the context of this module this may look like this.

	Reflect
	In the needs analysis section and, professional autobiography.

	Plan
	Plan actions based upon the literature and best practice models and data collection

	Act
	Implement action plan.

	Observe
	Collect data through observation, asking questions, reflection

	Reflect
	Analysis and second level reflection


Table 3

Models of Action Enquiry

Table 4 below shows three forms of action enquiry and types of “data” or observations that can be made. 

Table 4:  Models of Action Enquiry 

	Model 1
	
	Model 2
	
	Model 3

	Traditional Model
	
	Portfolio of Artefacts
	
	Patchwork Text

	
	
	
	
	

	Data collected by

· Observation

· Survey

· Interview

· Focus group

· Assessment


	
	Data in the form of a portfolio of artefacts such as

· Minutes

· Plans

· Accounts

· Policies

· Lesson Plans

· Schemes

· Records
	
	Data is in the form of a portfolio of reflective writing or texts including

· Reflective Journal

· Critical Incidents

· Authored Fiction

· Poetry



	
	
	
	
	

	Analysis is a description of the data and discussion of possible explanations
	
	Analysis is a “stitching” narrative which reflects and analyses the main themes displayed by the artefacts
	
	Analysis is in the form of a “stitching” account of the themes drawn from the patchwork of texts


The traditional model uses typical research data of observation, survey, interviews and so on. The second is concerned with “artefacts” created in practice, which embody the theories of effective practice. The third is based upon a collection of reflective writing in the form of journals, critical incidents or even authored fictional accounts.

It should be noted that each form needs a second level analysis and reflection upon actions and consequences. This enables generalisations to be made from experience and data (called by Argyris as “governing variables”)

Table 5 Double Loop Learning 
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From Smith, M. K. (2001) 'Chris Argyris: theories of action, double-loop learning and organizational learning', the encyclopaedia of informal education, www.infed.org/thinkers/argyris.htm. 

Last update: January 28, 2005 accessed July 2006

1B. Task and Discussion

Write a brief page outlining your answers to the following:

1. An initial plan and Focus

· 1, What is the focus of your enquiry?

· 2, What questions are you trying to answer?

· 3, What are your hypotheses or hunches?

· 4, Why are these questions and hypotheses important to you and your institution?

· 5, What contextual information is important to bear in mind? (E.g. 'the school is single sex' or 'the children are year seven')

2. Please post in the online community and discuss with colleagues.

4. Discuss with your work-based advocate

Appendix 2 The Plan The suggested format is as follows: 

1. Title 

Your working title: try to be as precise as possible. It needs an introductory phrase such as: an enquiry into..., an critical investigation into..., a critical review of... an evaluation of...., a case study of.... ] 

2. Rationale 

[What is your research focus? 

What is your purpose? 

Why is your research important to you, to your institution, and/or to education? 

3. Literature Review 

Who are the major writers in this area of education? 

What has been written already on this research topic? 

4. Research Questions

What are you proposing to investigate? 

How are you expressing the questions?] 

5. Methodology 

What research tradition or philosophy are you proposing to work within? 

What research approach or strategy are you intending to use?

Provide a brief justification for this approach.

Explain why this approach is suitable for what you intend to research.

6. Data Collection Methods 

What data collection methods are you proposing to use? 

Provide a brief justification for these methods. 

Explain why these methods are suitable for what you intend to research. 

7. Resources and Support 

What resources are you going to need? 

Where will these come from? What support might you need from supervisors? 

8. Ethical Issues 

What ethical issues could be involved? 

Consider permissions for access. 

What issues concerning access and confidentiality could be involved? 

How are you going to address them? 

9. Timescale 

Write a plan of how the various aspects of the research would be carried out. Consider: - 

· Research Planning, 

· Data Collection, 

· Data Analysis and 

· Report Writing. 

Include a timeline for Writing (a) Introduction and Context. (b)Review of Literature. (c) Methods and Methodology, (e) The Results. 

Unit 2


The Needs Analysis and Justification.

By the end of this unit you will be able to:

· Identify the core foci of your professional development during the year.

· Justify your professional development as meeting personal, professional, and school needs within a national context.

· Undertake an initial reconnaissance of the area of study (first iteration)

2A. Introduction 

The needs analysis section of your enquiry portfolio justifies your enquiry and why you are undertaking the development work. 

You are about to embark upon a year of professional development through action enquiry, to spend time and possibly other resources as well, as energy. This section explains what you are focusing upon and why, and places it in the context of policies (local and national).

The heart of the needs analysis is who you are, what you have experienced and what you need to be able to do, and what you need to learn to be able to do it.

School Plans, Policies and Data

There is also your school, its aims, policies, and plans. Embedded within these are school-based documents in the form of Ofsted reports, assessment and value added data (e.g. Panda/Autumn package), previous research and so on.

It is highly likely that what you wish to focus on developing during the year is going to be driven by a national agenda and policies. Typical of what has been mentioned in the past are:

· Primary/Secondary Strategies.

· The 14-19 Curriculum developments

· Workforce remodelling.

· Policies for ICT

· Every Child matters

First Iteration

In this section it is appropriate to undertake a first reconnaissance of what actually happens in practice by conducting a very small-scale data collection exercise. This will form a base line for comparisons later.

Table 7 Examples of a focus and evidence of Need

	Needs:

At the end of this programme I will be able to:-
	Sources of Evidence.

(Selected Examples)

	E.g. Demonstrate successful strategies for behaviour management in the classroom.
	School Ofsted report.

Performance Management Targets

Behaviour Management Policy.

Personal Review



	E.g. demonstrate the effective use of CAD to enhance learning
	Graphics syllabus

D&T Policies

School Based Assessment data.



	E.g. demonstrate the effective use of peer assessment in PE
	Assessment Data in School.

AfL Guidance Material

Performance Management Targets.



	E.g. demonstrate the effective use of international links to enhance learning
	National Curriculum Aims.

School Aims

DfES international strategy.

Job description.

Personal review



	E.g. demonstrate some selected KS3 strategies in Science 
	School assessment data.

science syllabus


You might consider that the needs analysis section focuses upon the question: -

“What is the school, local and national justification for this action enquiry? 

The scale of the needs section is typically about 1000 words (or equivalent), 

This first part of the portfolio should be fairly brief in a programme that lasts a year. However, it is vital. Before you can plan your enquiry activities you should identify the needs and have some supporting material as evidence.

Assessment Criteria

In this section you are displaying many of the Level 4 criteria for MA study including:

· Self-direction

· Initiative and personal responsibility

· Autonomy in needs identification and planning.

· Analysis and evaluation

· Knowledge of the field (especially policies and school performance)

· Critical awareness of current problems

· Techniques for advanced scholarship

Make sure your text and annotations clearly identify these criteria being shown.

2B. Tasks and Discussion

1. Needs: School, Local and National

Brainstorm the likely sources that you will use to complete your needs section for your focus. 

2. Discuss and Share with the group (online)

3. Construct a First draft “Needs Analysis Section” and post for comment and feedback.

4.  Undertake an initial trawl/reconnaissance to form baseline data.

	Appendix One: - Needs Analysis - Pre-programme Review

	Name

	School

	Please describe your areas of responsibility and experience.



	You have enrolled on:  Action Enquiry for Improvement       Code
PDT 4090

	Below are the Learning Outcomes of this course in relation to Knowledge. Rate your own knowledge and understanding against these to self assess your personal baseline. For each, assess from 1 to 4. 

One indicates that you are confident of you knowledge, four that this is an area on which you wish to focus. Please provide evidence to justify your self-assessment.

	1.  Knowledge and understanding of current best practice research, policy, literature and theory in your area of work and focus.

Rating:
1
2
3
4


Evidence



	2.  Knowledge and understanding of school development needs in the context of national strategies, requirements and standards


Rating:
1
2
3
4


Evidence



	3.  Knowledge and understanding of best practice in your area of work and focus.


Rating:
1
2
3
4


Evidence



	4. Knowledge and understanding of practical strategies in your area of work and focus.

Rating:
1
2
3
4

Evidence



	5. Knowledge and understanding of the statutory requirements of your area of work and focus.


Rating:
1
2
3
4


Evidence 




	Rate your own skills against these to self assess your personal baseline, For each, assess from 1 to 4. One indicates that you are confident of you ability, four that this is an area on which you wish to focus. Please provide evidence to support your self-assessment.

	1. Reflect on and evaluate your own practice 


Rating:
1
2
3
4


Evidence



	2.  Evaluate and apply best practice research, policy, and literature in your area of work


Rating:
1
2
3
4


Evidence



	3.  Use evidence to inform practice 

Rating:
1
2
3
4


Evidence



	4.  Articulate your philosophy and make it more explicit to other colleagues, parents and other stakeholders

Rating:
1
2
3
4


Evidence



	5.  Plan, implement and evaluate an appropriate small scale enquiry and development project in your own school


Rating:
1
2
3
4


Evidence



	6.  Provide evidence of effective practice for performance management, threshold application or other


Rating:
1
2
3
4


Evidence




	Are there Learning Outcomes, which you feel are pertinent to your professional development and enquiry that you want included?



	What are your personal targets for achievement as a result of this course?



	How do these targets relate to your School's Development Plan?



	How do think following this course will help raise the achievement of your pupils?



	Have you any initial ideas about the aims of your school based enquiry project?



	If there are particular issues you wish to discuss with the tutor, you should do so before the course begins. 

 You will be given a similar evaluation form midway through the programme to help you reflective on whether you are beginning to meet your objectives and at the end of the programme to see if they have been achieved.




Unit 3


The Professional Autobiography.

By the end of this unit you should be able to:

· Construct a professional autobiography as part of your action enquiry report.

This section is about articulating your experiences, beliefs and values on the topic of your choice. This might help to focus your study and will enable you to explore your personal bias in the account. The account will be useful in providing a baseline for your claim to learning from your research on this module.

A “professional autobiography” in research terms is seen by some as fundamental. The argument is made that your experiences have influenced your beliefs and values and how you see the world. You life and career experience has led you to ask the questions that you are asking and will influence your analysis of them.

This argument suggests that the inherent bias of the researcher is best exposed and acknowledged rather than claiming that your research is completely objective. 

For example, as someone that has experienced and promoted using technology I look at questions and analyze data based on these experiences and the beliefs and values about technology that I have developed. I am trying to be objective but within that context of being a promoter of technology.

You will probably already have a CV.  But a professional autobiography is a more reflective account of your professional life, the issues and concerns that have faced you, and your interests.

Produce an autobiography that reflects you as you have developed to become the professional you are - include: 

· Key moments or critical incidents that have shaped the way you think and work, 

· People who have been important to you in your career and the influence that they have had on you and why;

· The issues and concerns you have;

· Your interest in your current topic of study.

Assessment Criteria

Completing this work should enable you to demonstrate the MA criteria to do with showing: -

· An understanding of research and scholarship as form of knowledge creation.

· An understanding of research methodology and methods

· Self critical and self-evaluative skills

3B Task and Discussion

1. Write a brief page outlining your answers to the following:

1. Outline the details of your professional life, which have informed your interest and beliefs about this focus.

2. Describe any critical or significant incidents that have informed your thinking on this.

3. What are your interests and beliefs about this focus?

2. Post the document to the group and discuss.

What beliefs and values are revealed by these stories?

Place the discussion in your portfolio.

Unit 4


A Critical Review of the Literature

By the end of this unit you should be able to:

· Construct a critical review of the literature in your chosen field

· Identify the components of best practice.

· Develop a generalizable model of effective practice.

· Develop this model into exemplar materials

4A Introduction

A critical review of literature should be seen as a practical activity in identifying what is known about effective practice in your area of study. 

The review should be the foundation for informing and justifying what you do in practice. A critical review of the literature allows you to add through your own experiences and data your new perspectives and insights at a later point in the action enquiry and distinguish these from what everyone already knows.

A literature review might enable you to show MA criteria such as:

· In-depth knowledge of best practice, research and theory in your field.

· The isolation, analysis and evaluation of the key concepts.

· Analysis and evaluation of what is said by different people about your topic.

· The possible tensions between policy, guidance, theory and your practice (or your experience).

The “literature” you should consult will include:

· Policy and guidance literature

· Descriptions of effective practice.

· Theoretical explanations and implications for practice.

· Research findings about practice.

A. Review of Policy Documents: 

Construct a review of policy documents on your focus and using the DfES websites, and other material.

This may be in placed in your needs analysis section, in your context statement or in the review of literature.

In the review:

Show knowledge of policy

Analyse key ideas.

Look for Strengths, Weaknesses, Opportunities, Threats

Undertake Gap Analysis

Compare and Contrast.
The definition of “policy” will include:

· DFES statute, guidance

· Guidance by governmental agencies (QCA, Ofsted, LEAs, Strategies)

· Guidance by non-governmental agencies such as GTC, NCSL, Specialist School’s Trust.

Review of the Literature, Theory, and Models,


Show a knowledge (of the key authors in your field)


Identify and analyse key concepts. (What Definitions are there? What different meanings are there?)


Compare and contrast.


Evaluate: 
Does it make sense?




Does it really happen as described?




Could it be applied to practice?

How important is it? (To you, to learners, to examiners)

Sources of Literature

Much of what you need is now on the Internet, 

Use Google www.google.co.uk, 

Google Scholar http://scholar.google.com/
The Electronic Learning Resources http://www.lr.mdx.ac.uk/lib/emedia/index.htm
Your school will have a number of useful policy documents and guidance material.

Use the University library or buy your own copies of material in your area. (Which you can often obtain online)

You will be very disadvantaged if you are unable to show your knowledge of easily available material on google, or what has been sent to schools, for example the Assessment for Learning, and Pedagogy and Practice Material. Your module tutor can advise on the key works of this nature.

Developing Exemplar Materials

The literature review should show us what we know of best practice to date and the key conditions, causes or dimensions. You will need to prepare some exemplar materials to implement these ideas in your teaching programme (see Unit 5)

The literature review should 
Show knowledge (of the key authors in your field)


Identify and analyse key concepts.   (What Definitions are there? What different meanings are there?)


Compare and contrast.


Evaluate: 
Does it make sense?




Does it really happen as described?




Could it be applied to practice?

How important is it? (To you, To learners, To examiners)

Synthesise the key concepts / elements into one diagram or model.

Turn the key concepts into a model/exemplar practice

4 B. Tasks and Discussion

1. Brainstorm key Literature in the Discussion

2. Publish a list of literature in your field

Add key literature from

· A Google search (www.google.co.uk,)

· Use the Middlesex Library catalogue

· Search of electronic titles

Or

2 a Create a “Virtual Tour” of web based literature 

Use Google www.google.co.uk, 

Google Scholar

A virtual tour contains the following

	Topic
	Harvard Reference

(with link)
	Main Points
	Critical Commentary

	E.G.


	
	
	

	
	
	
	


3.
List and construct a grid of key concepts

	Title
	Author (Date)
	Key Concepts
	Critical Comments
	
	

	Learning from experience
	Kolb (1984)
	Experience

Reflection

Generalisation

Application

Continuous Cycle

Contruction actively


	
	
	


4. Preparation for the Literature Review

Use the grid above to organise your thoughts and

a. Discuss Key ideas
· Compare

· Contrast

· Synthesise

· Etc.

b. Mind Map the Key Concepts

Draw a mind map or concept diagram of the key concepts in your field of enquiry.

5. Author a critical analysis.

This can be a text based or a sound/video based work.

6. Publish a first draft for the group and get their feedback.

Unit 5


Exemplar Models

By the end of this unit you will be able to show:

· Application of best practice research theory to practice

· In depth understanding of practice.

· Critical engagement in practice

5A Introduction

This is a short and simple unit. Having shown your knowledge of the field you must apply this to practice by preparing some activities, which apply the best ideas from the research and literature. 

These might be called “exemplar” models, as they are best examples.

In research terms you have to demonstrate clearly that your practice is the best that can be achieved to investigate the field. For example, you cannot research “questioning” in the classroom if the teacher asks poor questions (or non at all!)

Exemplar models might be combinations of

· Materials

· Activities

· Lesson plans

· Schemes of work

· Units of work

· Agenda, plans, instructions etc

There is an advantage to the MA researcher in showing the direct link between the theory and application in the portfolio of evidence. This might involve annotation, labelling or headings.

5B Tasks and Discussion

1. Prepare the exemplar materials and publish for the group to comment.

2. Collate the comments and place in the portfolio.

Unit 6  

The Methodology of Action Research and Justification

By the end of this unit you should be able to:

· Construct a justification for action enquiry for Improvement.

· Show an in depth understanding of research as a means of knowledge creation.

6 A. Introduction

Researchers, who are teachers, are encouraged to undertake research based upon a need identified in their career and school. They are expected to show that the research has impacted upon practice defined as both their practice and the practice of others, or even defined as impact on the quality of learning of pupils and standards attained. In the main, most sensibly opt for research in their own area of work, and they act as internal practitioner researchers.

1.Contributing to a Form of Knowledge: Practitioner Knowledge

This context leads them towards a specific set of methodological issues, which they ought to have some deep understanding of.

They should be aware that they are trying to create the kind of knowledge that would be recognisable to practitioners as useful. This utilitarian view leads them to questions such as

· What strategies might be effective in including pupils with Downs’s syndrome in mainstream education?

· What are the effects on learners and staff of selected learning strategies to raise attainment in mathematics?

Such questions have an immediate usefulness to the practitioners themselves, and may be of interest to a wider practitioner audience.

The research however, is unlikely to reveal much about bigger issues however. Questions such as:

Is social class a determinate of success at school?

How can effective school management contribute to raising achievement and attainment?

2. Small Scale Case Studies

In the main practitioners will be undertaking very small-scale case studies in their own institutions. There may be a small contribution to the broad questions outlined above, but this is not the first priority for utilitarian practitioner research like this. Hence, there is a particular kind of practitioner knowledge that is being sought.

3. Tests for Truthfulness

On the whole, it is unlikely that the research can or will be repeated in the same institution, or could it be. After all, the aim was to move the institution on and to change the environment at the heart of the research. Therefore we should not, could not use a test such as “reliability”. Such a test is more likely in large-scale positivist research methodology. Rather, a test might be if the research finding fits with the “ecology’ or shows “ecological validity”, does it make sense at “face value” (face value validity).

In the end, if it works, then it could be useful. Practitioners would not worry too much about whether we can explain how or why it works. It is good to show some insights into how and why questions, but this is not the prime feature of such practitioner research.

4. Beliefs and Values

The beliefs and values of the practitioners are central to the research effort. Practitioners are unlikely to disprove the project that they have invested their soul in. Rather they might be exploring ways to enhance its effect. The life and career experiences that have generated their beliefs and values about practice have a major impact on research questions and the interpretation of data. The wise practitioner researcher will describe their beliefs and values early in a professional autobiography, a practice first developed in feminist research in the 1980’s.

5. Power and the Research Process

Post-graduate researchers who are practitioners should at least acknowledge their influence on the research process. This is not least a description of involvement and the power distribution between researcher and researched as it combines with power and influence in the work place.

6. The Importance of Context

To be small scale and practically useful internally is an important feature of practitioner research. The variables can be considered to be pretty unique in such small situations. The context therefore has a fundamental influence on the findings. It happens like that here……and possibly not everywhere.

7. Generalisation

Making “general” rules about practice, simplifying finding to a code for future practice is the main feature of research. Practitioners rightly want to know if you do x then you are likely to get Y.

Bassey describes how the research outcomes are generalizable in such small-scale practitioner research, not in a direct way but rather so that people in similar contexts might relate to it (so called “Fuzzy generalisation”). This is unlike much research in say medicine, or physics. The scientist will want research that is exactly generalizable to all situations. At times, some including the DfES has called for research to identify effective practice that could be generalised to all schools. This is fundamentally flawed because not all schools are the same in terms of history, culture and environment. Rather, a large number of similar case studies might indicate a general observation about similar contexts. 

This is a specific form of generalisation that MA researchers should be aware of, and indeed defend

8. Interpretavist Tradition: Dealing with Perceptions in a Socially Constructed World

Many pieces of postgraduate research describe themselves as “interpretavist”. Postgraduate practitioner researchers need to explore what that means. They need to show how they are striving to portray all the actors. They deal with perceptions, and they live in a socially constructed world.

In such a world “bad behaviour” is not some objectively real thing. Rather “bad behaviour” is constructed by the players as what they determine as "bad behaviour". They come to agree what is “bad behaviour” at one time and place, and we cannot reliably understand that it is the same as bad behaviour in a different time and space. Another example might be the concept of stress and burn-out.

6.B. Tasks and Discussion

1.  Discuss the issue of methodology

2. Write a brief outline of your methodology in relation to the following headings

1. The importance of interpretation and socially constructed ideas.

2. The Importance Played by the Context and Scale of the Research.

3. The Control over Variables in this Research

4. The Form of Generalization from this Research to Other Cases.

5. The Tests for Truthfulness, Reliability and Validity that may be applied.

6. The Involvement and Relationships between Researcher, and Subjects 

Post this to the group.

The notes in the appendix may be helpful

3. Write a first draft of your methodology section and submit this.

You will need to do some reading to support your approach by reference to some researchers and authors.
Appendix: Headings for the Methodology Section

1. Context

How the research approach fits with the Context and Need of the Organization

How important will thee context be in your research? How dependent will the answers you get be on the specific context you are studying? Or will you be doing a broad spread of many different contexts, and institutions? Will different contexts influence the results?

2. Generalization 

The form that generalization will take

Is your work general sable to every instance at all times like an experiment in a science lab? Burn a peanut and see how much energy it gives. The answer is the same (broadly) in every lab anywhere, anytime. No other variables. Is your research the same? If not then what sort of generalization will you make? Well did you say it was going to be useful.........? In which case lessons will be learned to apply and generalize to others.

 Truth, Truthfulness, Reliable and Valid?

 Well what test will we use for "truth". 

 The scientist in the lab can say, do this yourself and you will get the same results. That means it is reliable. We can rely on the answer to be the same. If you did the same research again in the same place, will you get the same results? Can you do the same research in the same place? If you do the research somewhere else, will the results remain exactly the same?

 Would you accept that if the practitioners agreed that it was truthful, then it is?

Would you be happy that people in the context would recognize the research because it fits with how they see things? (Ecological validity)

 What is your approach to "objectivity"? Is it objective because your procedures are judged to bee objective? Or is it objective because the things you describe have a real existence in the way you describe them. Would your description change according to time and place? For example, does your research depend upon perception, understandings, the ways we represent things in language? A good example is the concept of "burn out". Did it exist before we used the word and the image it conveys? And was that burn out then the same as we know it as. No much of the world is socially constructed by us. We agree to see it that way at that time. Is you research like that and based upon the way people see the world?

 Is the description valid? Is the explanation valid? How will you check for this?

Variables

 Can you control variables like in a science lab? Or perhaps there are too many, and they are too varying to control.

Kinds of Data

Does you research have kinds of data, which gives a rich portrayal of the actors and participants in detail and in their setting? Is it a rich tapestry you are weaving? Or is the data precise, specific or numerical? Are you dealing with perceptual data and attitudes? Will you be portraying multiple perspectives?

How do you capture your lived experience as a professional?

Involvement

 Are you involved as a practitioner and a researcher? How are the sponsors involved? What other power structures exist? How will this affect the research questions and research answers?

 Is this democratic? Do the researched get a say in design, reporting or anything?

The Kind of Knowledge

 Is this the kind of knowledge that practitioners want and will use? Or will it be blue skies thinking, the sort of knowledge that just exists for no use, yet? Is it to be used by policy makers? Is it knowledge to add to the theory of teaching/learning/leadership or whatever? What is its relationship to theory? Are you verifying theory, generating theory, or just trying to describe or explain?

Comments

See Also http://midwheb.ultralab.net/Midwheb%20Research/rm/methodology/tradition

Unit 7

The Methods of Data Collection and Justification

By the end of this unit of work you should be able to demonstrate

An in depth knowledge of research methods.

Application of the knowledge to research tools and design.

A justification of the methods that you will be using

7 A. Introduction

Table 8 outlines the three forms of action enquiry.

Table 8:  Models of Action Enquiry 

	Model 1
	
	Model 2
	
	Model 3

	Traditional Model
	
	Portfolio of Artefacts
	
	Patchwork Text

	
	
	
	
	

	Data collected by

· Observation

· Survey

· Interview

· Focus group

· Assessment


	
	Data in the form of a portfolio of artefacts such as

· Minutes

· Plans

· Accounts

· Policies

· Lesson Plans

· Schemes

· Records
	
	Data is in the form of a portfolio of reflective writing or texts including

· Reflective Journal

· Critical Incidents

· Authored Fiction

· Poetry




Traditional Data Collection

Further details of methods and justification can be obtained from The Research Methods Virtual Tour: Found at http://midwheb.ultralab.net/Midwheb%20Research/rm/methods/rmtour
Collecting data using observation

Will observation be a strategy you will choose to use as part of your data collection process?

If so:

1. Will you be the best person to undertake the observation or is it that you want to be observed?  If the latter, who could you ask to be the observer?

2. Who will you choose to observe?

3. What will you be observing?  Try to be specific.

4. Do you need the co-operation of other people in order to observe?  For example, another class teacher)

5. When and where will the observations take place?

6. How long will you observe for?

7. How will you record your observations?

8. Who has access to your observations?

Collecting data using interviews

Will interviews be a strategy you will choose to use as part of your data collection process?

If so:

1. How many interviews will you decide to conduct?

2. Who will you want to interview and why?

3. How will you decide whom to interview?

4. What kind of interview will you conduct - e.g. a formal interview with set questions, a more informal interview with some questions but space for the interviewee to give you a more personal reflection or a completely unstructured interview around a given topic)

5. How will you record your interviews?

6. If you decide to use a tape recorder, will you need to transcribe the interviews?

Collecting data using questionnaires

Will questionnaires be a strategy you will choose to use as part of your data collection process?

If so:

1. What questions do you need answering for your research?

2. How do you know that you are asking the right questions?

3. How do you know that you are asking the questions in a way that will elicit the types of response needed?  For example, are you going to ask people to tick boxes, give written responses, answer on a scale, etc.?

4. Who will you ask to complete your questionnaires?

5. Are respondents going to be identifiable or will the returns be anonymous?

6. How will you collate the responses?

7. How many questionnaires will you need to give out and receive back to make a viable sample?
Collecting Data through Patchworks of Reflective Writing and Artefacts

Fictional Authoring

Authoring Fictional accounts that touch upon your theme can be a means of reflecting on your experience.

Look at the example of fiction in Table 9 and list the issues that it touches upon about work in schools.


Reflective Authoring 

Using tacit knowledge, beliefs and feelings as research data

You might want to 'have a go' at producing your own piece of reflective authoring.  You could produce one of the following for your portfolio:

a. A poem 

b. A very short radio play

c. A cartoon picture

d. A photo album

e. An obituary of a reflective practitioner.

f. A 30-second film.

Artefacts that represent the story of your focus
There will be artefacts that will help you tell the story of your focus.  These may include: -

· Learning materials

· Photographs

· Schemes of work

· School policies

· Children's work (written or otherwise)

· Minutes of meetings

· Letters from parents

· Ofsted reports

· School review reports

· Outcomes from performance management processes

· School Plan

What else might you find to help you tell your story?

Collect 4 or 5 artefacts to bring to session 5 that will help you share your story with other participants.

7B. Tasks and Discussion

1. Write a list of research methods that you will use and post it.

2. Discuss with the group why these methods are suitable for your research and what limitations will be created.

3. Develop and publish the research tools that you will use.

4. Receive the feedback and place in your portfolio.

5. Construct your research methods section for your report.

Unit 8 

Methods of Analysing the Data and Justification

By the end of the this unit you will be able to demonstrate 

· In depth skills in analysing research data.

· In depth understanding of your enquiry.

8A Introduction Analysing the Data

By now you have a lot of data in various forms. Table xx suggested that this could be in three forms

Traditional

Portfolio of Artefacts 

Patchwork Texts of Reflective Writing

Whatever the form your evidence takes it will require analysis

Table 9:  Models of Action Enquiry 

	Model 1
	
	Model 2
	
	Model 3

	Traditional Model
	
	Portfolio of Artefacts
	
	Patchwork Text

	
	
	
	
	

	Data collected by

· Observation

· Survey

· Interview

· Focus group

· Assessment


	
	Data in the form of a portfolio of artefacts such as

· Minutes

· Plans

· Accounts

· Policies

· Lesson Plans

· Schemes

· Records
	
	Data is in the form of a portfolio of reflective writing or texts including

· Reflective Journal

· Critical Incidents

· Authored Fiction

· Poetry



	
	
	
	
	

	Analysis is a description of the data and discussion of possible explanations
	
	Analysis is a “stitching” narrative which reflects and analyses the main themes displayed by the artefacts
	
	Analysis is in the form of a “stitching” account of the themes drawn from the patchwork of texts


Traditional Forms of Data Analysis Activities

Your aim and the MA Criteria:

Show that data collection and analysis has been systematic and structured.

Show that you have evaluated the methods you have used and are aware of their strengths and weaknesses.

Operation

    Write a description of the method of analysis in the methods section.

    Show in the ‘results” description the portrayal/description of the data.

Stages in Analysing

1. Collecting the Data

Data. Data Data Data Data Data Data : There is a lot of data both quantitative and qualitative. It exists as (selected partial) transcripts, databases, spreadsheets, and records.

2. Analysing the data

Collating:

Putting all the data together

Immersion:

Becoming familiar with the data

Coding:    identifying categories to place data into.

        Themes

        Patterns

        Progressive Focusing

Hypothesis testing

Grouping

Linking- Connecting

Pattern identification (see example coding)

Sorting - sorting which data belongs to which code.

Combining data sets: i.e. comparing observation, questioning and documentary data

Weighing – Measuring/evaluating: assessing the weight of the evidence

Saying where there is strong and weak evidence, or non at all. (See Example “Evidence Weight”)

Evaluating the data collection. – Coming to a judgement about how good the data is.

                    Discussing: Reliable, Valid, Scope, Sufficiency, etc.

                    Suggesting new data collection tools. (See example “new tool”)

Portraying/ Displaying – showing all the data, in

•    Charts

•    Text (which uses the grouped categories)

Analysing Artefacts and Reflective Writing: The Stitching

The material you have in the portfolio needs to be collated, analysed and a narrative or story told about your enquiry.

Stages in stitching reflective Accounts

1. Go through everything you have collected or authored and placed in your portfolio.  Make notes as you go on your focus and themes (see your plan).

2. Look for themes, patterns, and big ideas.  Key words and phrases can trigger themes.  Determine these themes by your scan of the data; not on your preconceived ideas of what you think the categories are. 

3. Narrow the themes down to something manageable.  (3-5 of your most compelling and interesting) 

4. Go back through all of your data and code or label information according to the themes in order to organise your ideas.  Some ideas may fit into more than one theme.  Create sub-groups under each theme. 

5. Write continuously.  Jot down what you are seeing, what questions are emerging, and what you are learning.  Keep notes on those new ideas that are unanticipated.  These may be findings or surprises that you had not planned. 

6. Review your information after it is coded/labelled to see if there is a frequency of certain items and/or powerful, interesting, unusual comments or behaviours that are of particular interest to you.  This may be an incident that gives you a new insight, and it may be one of the most important to hold on to. 

7. Identify the main points that appear most frequently and are the most powerful.  It will be hard to let go of some of your information, but it is important to sift through it. 

8. Write up your major points.  You can write them up by 

theme, 

chronologically, or 

the different modes you used for collecting information. 

9. Draw the information together to include some of the evidence, which supports each of your themes.  The reader should be able to draw conclusions based on the evidence you have presented.
8B Tasks and Discussion

1. Write a brief outline of how you will analyse the data and post.

2. Add this to your portfolio methods section.

3. Discuss with you group “What are the sources of bias in the analysis of data”

Unit 10

The Results and Evidence.

At the end of the this unit you should be able to:

· Display your results clearly

.

9A Introduction

This is a brief section about displaying your results of your data collection. The section is important because it enables the reader to check the reliability, validity and accuracy of your account and come to judgements about the value of your research.

The results and evidence section is concerned with display. You can display data in, for example:

· Tables

· Graphs (bar, pie,)

· Charts 

· Diagrams

· Vignettes

You might choose to opt for adversarial or dialogue presentations of data.

As much data as possible should be shown to the reader showing the systematic way that it was collected.

Quantitative data might include simple descriptive statistics such as

· Means

· Standard deviations

· Ranges

Qualitative data needs to be shown. This may be in the form of appendices of data and cross-referencing to the categories that emerged in your analysis.

The results and evidence need also to be described for the reader. They need to be described in full and in detail before going on to an analysis of what they mean or causes and effects. You might note that you could have (or not) an accurate description of the data but an inaccurate analysis! (See descriptive validity and explanatory validity)

9B Tasks and Discussion

1. Discuss ways in which you might display your results.

2. Draft the data section of your portfolio-report and submit to the group.

Unit 9

Impact of the Action Research Project

By the end of this unit you should be able to

· Construct an evaluation of the value of your research and findings

· Indicate suggested strategies for change and improvement

· Evaluate the contribution of the action research process to Improvement.

9 A Introduction

This section is broken down into four parts

· Evaluating your research

· Strategies for Change and Improvement

· The contribution of action research to Improvement.

A. Evaluate your research: How strong is your evidence?

Good research and the MA criteria require self-evaluation by the author. It is a time to come clean and let us know how far we can rely upon your research to base our practice or whether there may be inherent flaws. You might answer the questions: -

· How strong is your evidence for each of your findings? (E.g. strong, some or weak evidence) 

· What are the sources of bias in your results?

· How far is your work a valid description? (I.e. descriptive validity)

· How secure is your analysis? (I.e. explanatory validity?)

· If the research were done again would it produce the same results? (Reliability)

You may display the answers to some of these questions in a table or chart if it helps.

C. Strategies for Change and Improvement

When you have collected and analyzed the data, it is time to decide how the situation might be improved. Please limit yourself to changes that you have tried and have evidence for their success. You must not recommend changes that have not been proved. Neither do you need to be too ambitious in the kinds of change you would recommend.

You might indicate

1. What alternative new practice strategies have you used? 

2. What strategies are the most important?

3. Why have you selected these strategies rather than others?

4. How have these strategies improved the situation? 

5. Why is this strategy worthwhile?

6. How is the new strategy justified, particularly with reference to the literature?

D. The contribution of Action Research to Improvement

Having been through the action research cycle you are able to make some comment about the impact of action research as Improvement. This is a requirement of the module. You could comment upon: -

· What has been the impact of the action research on standards in your school?

· What has been the impact of your research on the school?

· What is the contribution to Improvement of action research?

· What are the main features of action research that contributes to Improvement? (I.e. why does action research “work”)

9 B Tasks and Discussion
1. Complete your draft answers to these questions post and discuss with the group.

2. Give and receive feedback on the ideas of the group.

3. Redraft for your final portfolio-report submission

Unit 10 

Learning Outcomes Evaluation.

By the end of this unit you should be able to

· Reveal new insights into your area of study

· Reveal new insights into the process of action enquiry for Improvement.

10 A Introduction

This section is most important to claim for learning and for your new perspectives. In this account you might consider.

· Compare what you know now to your account in your autobiography.

· Compare what you know now to what was revealed by your literature review.

· Review what you have learned about action research for Improvement purposes.

1. What new perspectives have you developed about the focus of your enquiry?

2. How has or will your practice changed?

3. To what extent are these outcomes surprising to you and why?

4. What have your learned about research and dissemination?

5. What have you learned about the process of change and improvement?

10 B Tasks and Discussion

1. Construct your Learning Outcomes Review in brief draft form answering the questions above and discuss the group.
2. Give and receive feedback on the ideas of the group.
3. Add these comments to your portfolio.
Unit 11 Conclusion and Ways Forward

By the end of this unit you will be able 

Construct a high quality conclusion which:

Outlines what you have done and achieved

Indicates where the work has met the MA level criteria

11 A Introduction

The Conclusion is a very important part of the work and should not be rushed. It is the finishing summary rounding up what you have done, what you have achieved and looks forward to future work.

It might be relatively brief as it can refer back to various sections in the work

	Framework for Higher Education Qualifications in England, Wales and Northern Ireland
Masters degrees are awarded to students who have demonstrated: 

	i. Level 4 Criteria
	ii. Commentary about what might be shown.

	iii. a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline, field of study, or area of professional practice; 
	iv. In the needs analysis, literature review, and analysis of data

	v. a comprehensive understanding of techniques applicable to their own research or advanced scholarship; 
	vi. The methodology and methods section.

	vii. originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline; 
	viii. The methodology section

	conceptual understanding that enables the student to: 

· evaluate critically current research and advanced scholarship in the discipline; and

· evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. 
	Literature Review and analysis of evidence

	Typically, holders of the qualification will be able to: 

	· deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences; 
	Whole project.

	· demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level; 
	Completion of the project

	· continue to advance their knowledge and understanding, and to develop new skills to a high level; 
	Whole project

	· and will have: 

· the qualities and transferable skills necessary for employment requiring: 

· the exercise of initiative and personal responsibility; 

· decision-making in complex and unpredictable situations; and 

· the independent learning ability required for CPD
	Whole project


11 B Tasks and Discussion

1. Construct a grid indicating where each of the criteria is shown in your submission.

	Criteria
	Where in the portfolio

	ix. a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline, field of study, or area of professional practice; 


	· Forefront of practice is shown by the needs analysis.

· Forefront of field of study is shown in a review of literature.

· Systematic understanding is shown in “stitching reports"


Place this overview as a contents page to the portfolio.

2 Headings and Annotations
Review and amend your portfolio sections and headings to show clearly to an outside reader: -

· Coherence

· Logical development

· Systematic enquiry based upon Needs-Plan-Action-Enquiry-Conclusions.

· The MA criteria

Consider especially: -

Can you use the text of the criteria as headings, signposts, or annotations? If so please add them to your portfolio.

Can you develop pointers for the reader about what the material is, where it fits in the story of the research and what you are going to do next?

3. Add Appendices



Table 9 


Fictional Authoring as Reflection


Monitoring 2019





“Thanks for meeting me, Degsy. This is really important.””


What is it, old boy? You look really shaken.”


“Well, Degsy, I have got to report that the data from ClassCAm has landed in the boss’s office and its not good news.”


“ClassCAm?”


“Yes. Yours stats are down again.”


“Stats?”


“Yes. This time its serious. Look at the tables.”


A print out was passed. 


“Assessment for Learning: 25%”


“ Social Inclusion… 18%”


“18%! This can't be true Jonesey. I work really hard on those boys.”


“ Learning Styles 12%”


“They’re rubbish figures, Jonesey.”


“Hey, you know that ClassCAm never lies. It has picked up your teaching behaviours and assessed each one in the standard manner. It works the same in every classroom, for every member of the department. It’s guaranteed by the Standards Authority, backed by the Teacher Scrutiny Panel, and complies with National Soc.”


“Well what happens now, then?”


“Well I don’t know. All I can say is that the Performance Auditor will be on my back when he gets round to looking at the departments figures. This means we will be moved up to “Action Red” on the indicator board, and all hell will let loose. We'll have senior management all over us.”


“Shucks, Jonesey, it won’t be that bad will it?”


“I’ve seen it before. We could get a non-compliance label and be taken over by the hit squad.”


“Look, Jonesey. I have taught here for years and my results have always been good.”


“Times have changed, Degsy. It's not just outcomes now. It’s also about other deliverables. I am not sure I can save you this time. Degs.”


“Don’t worry mate. I’ll be OK. I’ll probably take a written warning. The Teachers Audit Council won’t give me Competence One grading, it will cost too much to reassess me to get my licence to teach back.”


“I hope you are right, Degsy, Just try and trip a few more scores this week on ClassCAm, for all our sakes.”








19
1

